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Introduction

The following analysis is based on statistic data collected as part of the EMETT programme in the eight partner countries. Two questionnaires were elaborated and submitted, in each country, to the trainees and to the trainers.

These two questionnaires were collectively constructed on the basis of proposals formulated by the French, Italian and Hungarian partners. Several working sessions were necessary to succeed in acquiring questions making sense (i.e. comprehensible and reflecting a certain reality) in each of the countries.

In finale, we can note the length of the questionnaires (respectively 72 and 74 questions)  addressed to the trainees and to the trainers.

The questionnaire relative to the trainees is structured in three big chapters (see below the questionnaire in annex:

The first one (questions 1 to 27) suggests them to give their opinion on teacher training as it exists today (i.e. how they perceive it and receive it) and, on the other hand, on their expectations (i.e. how they would like it to be). 

In this first part, the selected topics concern the different facets of learning the teaching profession. We chose not to classify the rubrics (practice, theory, subject, social sciences...) but to neutralise them by dispatching them inside the rubric. 

The following chapter (questions 28 to 49) is dedicated to the skills, judged more or less important, for becoming a teacher as well as the degree of difficulty encountered to acquire this skill.

The third chapter (questions 50 to 65) addresses the expectations of the trainees regarding the European dimension of the training. Students express agreement or disagreement with the propositions regarding the necessary and advisable skills required to teach in country other than their own.

Finally, the last chapter is dedicated to personal data (questions 66 to 73).

In order to hierarchically organise the answers, these have been expressed according to a scale.

As the trainees’ questionnaire the trainers is structured in three big chapters (cf. below annex):

1-27. Effective teacher training

28-49(double grid). Becoming a teacher: the professional profile

50-65. Expectations about European Teacher Training

66-75. Your personal data

The following analysis adopts the same structure as the questionnaire and aims to back the curricular choices we have taken in order to construct the EMETT Master’s. Our ambition here is to support our choices with the declarations of European students likely to be concerned by the EMETT Master’s. Therefore, the following analysis doesn’t aim to be representative of students’ opinions preparing to become secondary school teachers.

Presentation of the report layout
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General Conclusion

I. Assessment of trainees data set

Some observations lead to rather systematic answers (only sixes and no choices, and/or because the responses were incoherent - typographical error or other - cf age graph below 12/99). It is necessary to decide whether it is pertinent to keep or to exclude these observations from the analysis. Sphinx can help identify which questionnaires appear to be problematic. In the end, fifteen questionnaires were removed because they contained too little  or unreliable information(always the same answer, for example).

* The global filling rate is 96.8%. So it is very satisfactory.

* Concentration of closed questions. 

For the four closed unique variables, the concentration factor  is 21.

The answers to closed questions are rather concentrated. The respondents give rather homogeneous answers to the closed questions.

* Variation of numeric questions.

For the 4 numeric variables, the average variation coefficient
 is 48%.

The answers to numeric questions vary very little.

* Quality
 of answers to scaled questions

For 114 closed scale variables, the average individual richesse is 92%. 
Many individuals use the full range of possible answers.

* Quality to closed multiple questions

For multiple closed questions the filling rate
 is 10% of possible responses. The filling rate is quite low, probably due to too many possible answers.

II. Presentation of the population

a. Representativeness of the cross section / diversity of the sample

The quality of this survey would be much higher should the analysis be based on a representative cross section. But it is not possible. The indicators enabling this are rather few in the questionnaire: country, gender, age, subjects taught. 

Therefore we have privileged above all the diversity of responses.

As we shall see later on, there is an unbalance in the characteristics of students and, in particular, regarding the subjects taught. This research does not aim, however, to study the behaviour of the entirety of students intending to become secondary school teachers, the responses obtained are satisfactory because they concern firstly those to whom EMETT is destined: students in Literature, Languages and Sciences. The opinion of these respondents (over-represented in our survey) was central for the construction of the curriculum. 

b. Population description
	language/gender
	Female
	Male
	TOTAL

	French
	53
	41
	94

	Austrian
	40
	24
	64

	Danish
	11
	2
	13

	Greek
	44
	27
	71

	Hungarian
	97
	25
	122

	Italian
	35
	8
	43

	Lithuanian
	7
	70
	77

	Polish
	86
	17
	103

	TOTAL
	373
	214
	587


- We have an acceptable amount of responses per country. However, our aim of a hundred responses per country hasn’t been totally reached. The unfavourable situation in certain countries (Italy, France, Denmark: strikes and social movements and / or reform of teacher training), have rendered it difficult to collect data.

Nevertheless, we can produce a solid analysis with a corpus of students nearing 600 responses.

Denmark with 13 responses, can impede the elaboration and interpretation of results, that is why the responses of Danish students have been sometimes excluded from the analysis.
The distribution of the population seems correct and doesn’t show an important bias compared to the structure of the population of secondary school teachers in Europe. But

remember that we do not claim to be representative.

The conditions of signing of questionnaires as well as the structure of the population of the teachers in every country show one on representation of the women. This is also strengthened by mainly investigated subjects (letters and languages) where the women are the most numerous.

- The average age is a little below 28. Which in view of recruitment procedures in different countries (although significant differences remain) is very consistent.

- The table below shows that languages, culture and literature are over represented (59,3%). Sciences in cumulative% represent close to 30%.

« Other » represents close to 20% which is important. The table below shows the diversity of answers since 81 responses been given only twice or less than twice. The responses also seem linked to a country and the conditions of access to training (e.g. presence of students from psychology and pedagogy in Hungary).  

Post-recoding this variable is not easy and requires a good knowledge of the variety of subjects taught in each country.
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Nb % obs.

Arts (Design, Fine Arts, Handicrafts) 31 5,2%

Business 18 3,0%

Chemistry 18 3,0%

Computer sciences 30 5,0%

Earth sciences 30 5,0%

Gﾎography 34 5,7%

History 52 8,7%

Law 7 1,2%

Language(s), culture and literature 354 59,3%

Mathﾎmatics 100 16,8%

Music 21 3,5%

Philosophy 18 3,0%

Physics 23 3,9%

Sport sciences 49 8,2%

Other, please specify.... 110 18,4%

Total 597

5,2%

3,0%

3,0%

5,0%

5,0%

5,7%

8,7%

1,2%

59,3%

16,8%

3,5%

3,0%

3,9%

8,2%

18,4%


The other taught  subjects represent 18 % of answers. It is difficult to envisage a relevant recodage because answers are too much diversified as watch the table below (Number of different values : 81)

subjectspecial other subject :
pszichológia

9
8,3% = hungarian only

Technology

7
6,5% =  french only

Documentation
4
3,7% = french only

pedagógia

4
3,7%  = hungarian only

samfundsfag

3
2,8% = danish only

…/…

other less than 2%

Total 


108
100%

BA/ MA

The question has been misunderstood (NR= 38% for a BA/Bsc and 42,9% for an MA/Msc!). This type of table is not easy to read. The average and the standard deviation (without the NR) are respectively 4,42 and 2,85 for the BA/Bsc and 3,34 and 3,24 for the MA/Msc. Which is incoherent as the question asked was the following : How many semesters of your teacher training have you finished. (on MA and BA level) ?  

The table below synthetizes the characteristic prinicipales of the population investigated in the various countries 
	Counties
	gender
	age
	subject
	Other work experience
	Teaching experiences beside the practicum

	French (94)
	Female (56,4%) Male (43,6%)
	92 Obs. m = 27,27
	Language(s), culture and literature (26,6%) Mathématics (24,5%) Other, please specify.... (24,5%)
	Yes, for less than a year (38,3%) Yes, for more than a year (31,9%) No (28,7%)
	No (55,3%) Yes, for one or two years (17,0%) Yes, for less than a year (13,8%)

	Austrian (66)
	Female (60,6%) Male (36,4%)
	65 Obs. m = 27,80
	Other, please specify.... (42,4%) Language(s), culture and literature (36,4%) Mathématics (31,8%)
	Yes, for more than a year (54,5%) Yes, for less than a year (22,7%) No (19,7%)
	No (50,0%) Yes, for more than two years (22,7%) Yes, for less than a year (13,6%)

	Danish (13)
	Female (84,6%) Male (15,4%)
	13 Obs. m = 28,85
	Language(s), culture and literature (92,3%) Arts (Design, Fine Arts, Handicrafts) (53,8%) Other, please specify.... (53,8%)
	Yes, for more than a year (84,6%) No (15,4%)
	No (38,5%) Yes, for more than two years (38,5%) Yes, for less than a year (23,1%)

	Chyprus (73)
	Female (60,3%) Male (37,0%)
	70 Obs. m = 31,29
	Mathématics (49,3%) Language(s), culture and literature (17,8%) Sport sciences (16,4%)
	Yes, for more than a year (42,5%) No (42,5%) Yes, for less than a year (12,3%)
	No (35,6%) Yes, for more than two years (34,2%) Yes, for less than a year (12,3%)

	Hungarian (124)
	Female (78,2%) Male (20,2%)
	122 Obs. m = 25,60
	Language(s), culture and literature (68,5%) Other, please specify.... (21,8%) History (12,9%)
	No (42,7%) Yes, for more than a year (29,0%) Yes, for less than a year (28,2%)
	No (46,8%) Yes, for less than a year (26,6%) Yes, for more than two years (14,5%)

	Italian (43)
	Female (81,4%) Male (18,6%)
	42 Obs. m = 42,52
	Language(s), culture and literature (67,4%) Other, please specify.... (23,3%) History (16,3%)
	Yes, for more than a year (55,8%) No (27,9%) Yes, for less than a year (14,0%)
	Yes, for more than two years (76,7%) Yes, for less than a year (14,0%) No (2,3%)

	Lithuanian (79)
	Female (88,6%) Male (8,9%)
	74 Obs. m = 29,41
	Language(s), culture and literature (84,8%) Other, please specify.... (8,9%) Business (6,3%)
	Yes, for more than a year (40,5%) No (36,7%) Yes, for less than a year (20,3%)
	No (49,4%) Yes, for more than two years (22,8%) Yes, for one or two years (15,2%)

	Polish (105)
	Female (81,9%) Male (16,2%)
	103 Obs. m = 23,07
	Language(s), culture and literature (94,3%) Sport sciences (3,8%) Music (2,9%)
	No (40,0%) Yes, for less than a year (39,0%) Yes, for more than a year (21,0%)
	No (45,7%) Yes, for less than a year (21,9%) Yes, for one or two years (21,0%)

	ENSEMBLE (597)
	Female (436) Male (151)
	581 Obs. m = 28,13
	Language(s), culture and literature (354) Other, please specify.... (110) Mathématics (100)
	Yes, for more than a year (222) No (209) Yes, for less than a year (158)
	No (262) Yes, for more than two years (139) Yes, for less than a year (104)


For the closed variables, the grid shows the most frequently cited modalities.

The percentages are calculated according to the number of observations.

For numeric variables, the table gives the average and the number of actual answers.

The above table provides a summary of the characteristics of the surveyed population.

We can note that :

· The breakdown by gender highlights two sub-populations. The first concerns countries like Cyprus, Austria and France. Men and sciences are overrepresented which is quite consistent. The other one (Polish, Lithuanian, Italian) on the other hand has a population where women are the most numerous and subjects taught more literary.

· The distribution according to age is homogeneous except for Italy where the average age is much higher.

· Professional experience in other areas are also different in nature. Certainly they reflect age differences, but can also be seen as a consequence of differences in access to training and training arrangements in the country.

· The learning experiences are directly related to the training. As shown in the table below, the Italian students have experience in addition to training which is significantly higher than that of others. They are more than 80% to have a teaching experience of more than two years while it is slightly above 20% for other countries. Again, national specificities are expressed here. It is in Poland, Hungary and France that the teaching experience is the least strong.

III. Description of current training and training as the students would like it to be

Given the fact that in Europe, changing conditions of exercise, of public, diversity and complexity of tasks transform the training, we have built the first part of the analysis on the perception of current training and training as students would like it to be.

Trainees measured the existing training program from 27 different dimensions including the level of the theoretical knowledge in subject, didactics and educational studies areas, possibilities for different aspects of the school practical, and the integration of theory and practice. 

A. Current training

The graph below enables us to compare the importance students give to the 27 items we have selected to describe current training.

Assessment (on average) of current training.

	
	
	Mean
	Standard deviation

	1
	IN-DEPTH SUBJECT KNOWLEDGE
	4.36
	1.32

	2
	DISSERTATION – THESIS
	4.35
	1.41

	3
	PRACTICAL SCHOOL EXPERIENCE
	4.34
	1.31

	4
	TEACHING PRACTICE ANALYSIS
	4.08
	1.28

	5
	LENGTH OF TRAINING
	4.05
	1.3

	6
	THEORIES OF TEACHING AND LEARNING
	4.05
	1.3

	7
	COOPERATION WITH PEERS AND SCHOOL TEACHERS
	4.04
	1.31

	8
	IN-DEPTH DIDACTIC KNKOWLEDGE
	4.00
	1.33

	9
	TUTORIALS WITH TRAINERS AND SUPERVISORS
	3.94
	1.37

	10
	JOINT THEORY AND PRACTICE
	3.85
	1.26

	11
	STUDY AND MAKE USE OF THEORY AND METHODOLODY IN CLASSROOM TEACHING
	3.85
	1.26

	12
	OPPORTUNITIES FOR INTEGRATING DIDACTIC AND SUBJECT KNOWLEDGE
	3.85
	1.23

	13
	IN-DEPTH KNOWLEDGE IN EDUCATIONAL SCIENCES
	3.83
	1.31

	14
	KNOWLEDGE IN PSYCHOLOGY
	3.77
	1.44

	15
	PROJECT WORK
	3.76
	1.3

	16
	OPPORTUNITIES FOR SELF-REFLECTION
	3.76
	1.47

	17
	INVOLVEMENT IN ACTUAL SCHOOL EXPERIENCES
	3.72
	1.43

	18
	REPEATED OBSERVATIONS OF OTHER TRAINEES
	3.60
	1.38

	19
	INFORMATIONA ABOUT THE TEACHING PROFESSION
	3.45
	1.35

	20
	PERSONAL AND SOCIAL SKILLS DEVELOPMENT
	3.42
	1.32

	21
	CLASSROOM RESEARH
	3.38
	1.37

	22
	EDUCATIONAL RESEARH METHODOLOGY
	3.35
	1.36

	23
	UPDATED INFORMATION ABOUT TEACHING PROFESSION
	3.32
	1.38

	24
	REFLECTION ON ETHICAL DIMENSION OF TEACHING
	3.23
	1.40

	25
	IN-DEPTH KNOWLEDGE OF SOCIOLOGY OF EDUCATION
	3.22
	1.29

	26
	OBSERVE/WORK PUPILS WITH LEARNING PROBLEMS
	3.01
	1.48

	27
	FOREIGN LANGUAGE TRAINING
	2.97
	1.52


The most important element of the training should be the practical school experience, the in-depth subject knowledge, regular opportunities to cooperate with peers or schoolteachers, the opportunity to join theory and practice, and the analysis of the teaching practice. They declare a balanced need of solid scientific knowledge and a detailed school practice and the integration of theory and practice.

On reading this graph, we can separate three categories of learning:

· Those who are by far below average (less than 3,35)

Here we find : Training in autonomous foreign language learning to develop/maintain target language competences, Opportunities to observe/work with pupils that have learning problems, In-depth knowledge in  sociology of education, Reflecting on ethical dimension of teaching, Updated information about the teaching profession (the social/organisational realities)

These items relate to aspects of learning that appear  as secondary for students(not essential) for classroom management and knowledge transmission.

· Those who are within the average of teachings deemed important in current training (between 3,35 and 3,85)

We find mainly: education research methodology and results, personal reflection, research linked to practical and theoretical knowledge (3,85), integration of didactics and subject knowledge (3,85), et knowledge in humanities (psychology- 3,77, educational sciences -3,83).

· Those who are largely above average (more than 3,94)

They involve subject teaching, learning situations via practice and supervision of these situationsl: subject knowledge (4,36), didactics ; practical school experience (4,34), cooperation with senior teachers (4,04), practice analysis, tutorials ; and written validation of training (4,35) : dissertation, thesis, essay writing.

From the trainees’ point of view, the most important element of the training should be the practical school experience, the in-depth subject knowledge, regular opportunities to cooperate with peers or schoolteachers, the opportunity to join theory and practice, and the analysis of the teaching practice. They declare a balanced need of solid scientific knowledge and a detailed school practice and the integration of theory and practice.

B.  Training as they would like it to be

Assessment (on average) of training as they would like it to be

	
	
	Mean
	Standard deviation

	1
	PRACTICAL SCHOOL EXPERIENCE
	5.27
	0.97

	2
	IN-DEPTH SUBJECT KNOWLEDGE
	5.16
	0.98

	3
	COOPERATION WITH PEERS AND SCHOOL TEACHERS
	5.08
	1.02

	4
	JOINT THEORY AND PRACTICE
	5.05
	0.94

	5
	TEACHING PRACTICE ANALYSIS
	5.04
	0.98

	6
	IN-DEPTH DIDACTIC KNKOWLEDGE
	4.96
	1.14

	7
	OPPORTUNITIES FOR INTEGRATING DIDACTIC AND SUBJECT KNOWLEDGE
	4.95
	0.99

	8
	INVOLVEMENT IN ACTUAL SCHOOL EXPERIENCES
	4.90
	1.15

	9
	LENGTH OF TRAINING
	4.89
	1.07

	10
	OBSERVE/WORK PUPILS WITH LEARNING PROBLEMS 
	4.88
	1.07

	11
	PERSONAL AND SOCIAL SKILLS DEVELOPMENT
	4.88
	1.10

	12
	INFORMATIONA ABOUT THE TEACHING PROFESSION
	4.87
	1.09

	13
	STUDY AND MAKE USE OF THEORY AND METHODOLODY IN CLASSROOM TEACHING
	4.86
	1.05

	14
	TUTORIALS WITH TRAINERS AND SUPERVISORS
	4.84
	1.05

	15
	UPDATED INFORMATION ABOUT TEACHING PROFESSION
	4.81
	1.08

	16
	CLASSROOM RESEARH
	4.80
	1.19

	17
	REPEATED OBSERVATIONS OF OTHER TRAINEES
	4.61
	1.15

	18
	KNOWLEDGE IN PSYCHOLOGY
	4.61
	1.25

	19
	IN-DEPTH KNOWLEDGE IN EDUCATIONAL SCIENCES
	4.59
	1.22

	20
	THORIES OF TEACHING AND LEARNING
	4.54
	1.16

	21
	REFLECTION ON ETHICAL DIMENSION OF TEACHING
	4.52
	1.23

	22
	FOREIGN LANGUAGE TRAINING
	4.50
	1.42

	23
	OPPORTUNITIES FOR SELF-REFLECTION
	4.38
	1.26

	24
	IN-DEPTH KNOWLEDGE OF SOCIOLOGY OF EDUCATION
	4.07
	1.27

	25
	PROJECT WORK
	4.07
	1.25

	26
	EDUCATIONAL RESEARH METHODOLOGY
	4.04
	1.31

	27
	DISSERTATION - THESIS
	4.03
	1.35


 
Comparing the existing program with the needed level declared by the trainees, the difference was significant in almost all dimensions. In the majority of them, except for the importance of the dissertation, were less in the reality than desired. From the trainees’ point of view, the role of the dissertation in the teacher training is exaggerated.

To summarize 

The five areas considered less important by students in training as it is (in ascending order):  

	Training in autonomous foreign language learning to develop/maintain target language competences

	Opportunities to observe/work with pupils that have learning problems

	In-depth knowledge in  sociology of education

	Reflecting on ethical dimension of teaching

	Updated information about the teaching profession 


The ten areas most valued by students in training as it is (cur):

	Opportunities for studying and making use of theory and methodology  in classroom teaching and observation

	Tutorials with trainers and supervisors

	In-depth subject didactic knowledge (curriculum theory , teaching methods)

	Regular opportunities to collaborate /cooperate with  peers and school teachers

	Opportunities to learn about and discuss theories of teaching and learning

	Adequate length of  training to prepare for work in school

	Teaching practice analysis (with tutors/other trainees)

	Practical school experience

	Dissertation/thesis/seminar paper/essay writing

	In-depth subject knowledge


The five areas least expected (wish):

	Dissertation/thesis/seminar paper/essay writing

	Education research methodology and results

	Project work  (practical tasks to choose and carry out)

	In-depth knowledge in  sociology of education

	Opportunities for self-reflection and evaluation along the training (i.e.: portfolio, self-evaluation…)


The ten areas most expected (training as you would like it to be -wish):

	Opportunities to observe/work with pupils that have learning problems

	Adequate length of  training to prepare for work in school

	Trainers’ involvement in actual school experiences

	Opportunities for integrating didactic and subject knowledge

	In-depth subject didactic knowledge (curriculum theory , teaching methods)

	Teaching practice analysis (with tutors/other trainees)

	Opportunities to join theory and practice (i.e., by doing practical work, peer observation or teacher observation)

	Regular opportunities to collaborate /cooperate with  peers and school teachers

	In-depth subject knowledge

	Practical school experience


C. Factors of the Teacher Training Program (current)

The results of an exploratory factor analysis showed that six distinct factors compose students’ opinion about the importance of the different parameters of their existing teacher training program. Specifically:

(a) Integration of theory and practice – practice experience/analysis  and cooperation.

(b) Educational/psychological/teaching/sociology/educational research knowledge.

(c) Subject knowledge, didactical knowledge and teaching profession.

(d) Personal development, reflection, school experience and ethicaldimensions.

(e) Foreign languages/student s with learning problems

(f) Thesis

The following table presents the questions that compose each factor with the corresponding loadings:

	Question
	Factor 1
	Factor 2
	Factor 3
	Factor 4
	Factor 5
	Factor 6
	h2

	FACTOR 1:
	
	
	
	
	
	
	

	PRACTICAL SCHOOL EXPERIENCE
	0.75
	
	
	
	
	
	0.64

	STUDY AND MAKE USE OF THEORY AND METHODOLODY IN CLASSROOM TEACHING
	0.64
	
	
	
	
	
	0.59

	JOINT THEORY AND PRACTICE
	0.63
	
	
	
	
	
	0.60

	TEACHING PRACTICE ANALYSIS
	0.60
	
	
	
	
	
	0.52

	IN-DEPTH DIDACTIC KNKOWLEDGE
	0.50
	
	
	
	
	
	0.59

	COOPERATION WITH PEERS AND SCHOOL TEACHERS
	0.46
	
	
	
	
	
	0.45

	OPPORTUNITIES FOR INTEGRATING DIDACTIC AND SUBJECT KNOWLEDGE
	0.45
	
	
	
	
	
	0.46

	
	
	
	
	
	
	
	

	FACTOR 2:
	
	
	
	
	
	
	

	IN-DEPTH KNOWLEDGE IN EDUCATIONAL SCIENCES
	
	0.80
	
	
	
	
	0.77

	KNOWLEDGE IN PSYCHOLOGY
	
	0.77
	
	
	
	
	0.65

	EDUCATIONAL RESEARH METHODOLOGY
	
	0.66
	
	
	
	
	0.59

	THORIES OF TEACHING AND LEARNING
	
	0.54
	
	
	
	
	0.58

	IN-DEPTH KNOWLEDGE OF SOCIOLOGY OF EDUCATION
	
	0.49
	
	
	
	
	0.62

	
	
	
	
	
	
	
	

	FACTOR 3:
	
	
	
	
	
	
	

	IN-DEPTH SUBJECT KNOWLEDGE
	
	
	0.74
	
	
	
	0.61

	INFORMATIONA ABOUT THE TEACHING PROFESSION
	
	
	0.71
	
	
	
	0.70

	IN-DEPTH DIDACTIC KNKOWLEDGE
	
	
	0.67
	
	
	
	0.59

	UPDATED INFORMATION ABOUT TEACHING PROFESSION
	
	
	0.44
	
	
	
	0.54

	TUTORIALS WITH TRAINERS AND SUPERVISORS
	
	
	0.44
	
	
	
	0.49

	
	
	
	
	
	
	
	

	FACTOR 4:
	
	
	
	
	
	
	

	OPPORTUNITIES FOR SELF-REFLECTION
	
	
	
	0.67
	
	
	0.53

	PERSONAL AND SOCIAL SKILLS DEVELOPMENT
	
	
	
	0.66
	
	
	0.67

	INVOLVEMENT IN ACTUAL SCHOOL EXPERIENCES
	
	
	
	0.59
	
	
	0.57

	REFLECTION ON ETHICAL DIMENSION OF TEACHING
	
	
	
	0.51
	
	
	0.64

	
	
	
	
	
	
	
	

	FACTOR 5:
	
	
	
	
	
	
	

	FOREIGN LANGUAGE TRAINING
	
	
	
	
	0.77
	
	0.67

	OBSERVE/WORK PUPILS WITH LEARNING PROBLEMS
	
	
	
	
	0.67
	
	0.70

	
	
	
	
	
	
	
	

	FACTOR 6:
	
	
	
	
	
	
	

	DISSERTATION - THESIS
	
	
	
	
	
	0.88
	0.84

	
	
	
	
	
	
	
	

	Explained Variance
	34.5%
	7.6%
	5.3%
	4.7%
	4.4%
	4%
	60.7%


Multivariate Analysis of Variance showed that there are significant differences between mathematics and language teachers in three factors:

	
	Language
	Mathematics

	1
	4.00
	4.25

	2
	3.76
	3.72

	3
	3.92
	3.75

	4
	3.53
	3.74

	5
	3.24
	2.88

	6
	4.59
	3.61


The following table presents the mean value in the differences between the ideal importance and the current importance of each parameter. Students’ opinion is that more significance should be given in the majority of training program parameters:

	
	

	COOPERATION WITH PEERS AND SCHOOL TEACHERS
	1.04

	PRACTICAL SCHOOL EXPERIENCE
	0.93

	TEACHING PRACTICE ANALYSIS
	0.96

	LENGTH OF TRAINING
	0.85

	OPPORTUNITIES FOR INTEGRATING DIDACTIC AND SUBJECT KNOWLEDGE
	1.42

	JOINT THEORY AND PRACTICE
	1.21

	OBSERVE/WORK PUPILS WITH LEARNING PROBLEMS
	1.88

	THEORIES OF TEACHING AND LEARNING
	0.49

	FOREIGN LANGUAGE TRAINING
	1.53

	PROJECT WORK
	0.32

	JOINT THEORY AND PRACTICE

	1.99

	UPDATED INFORMATION ABOUT TEACHING PROFESSION
	1.48

	KNOWLEDGE IN PSYCHOLOGY
	0.81

	EDUCATIONAL RESEARH METHODOLOGY
	0.67

	REPEATED OBSERVATIONS OF OTHER TRAINEES
	1.00

	IN-DEPTH KNOWLEDGE IN EDUCATIONAL SCIENCES
	0.77

	STUDY AND MAKE USE OF THEORY AND METHODOLODY IN CLASSROOM TEACHING
	1.12

	PERSONAL AND SOCIAL SKILLS DEVELOPMENT
	1.47

	INVOLVEMENT IN ACTUAL SCHOOL EXPERIENCES
	1.20

	IN-DEPTH KNOWLEDGE OF SOCIOLOGY OF EDUCATION
	0.82

	TUTORIALS WITH TRAINERS AND SUPERVISORS
	0.90

	IN-DEPTH SUBJECT KNOWLEDGE
	0.81

	INFORMATIONA ABOUT THE TEACHING PROFESSION
	1.41

	IN-DEPTH DIDACTIC KNKOWLEDGE
	0.97

	OPPORTUNITIES FOR SELF-REFLECTION
	     0.62

	THESIS - DISSERTATION
	-0.33

	REFLECTION ON ETHICAL DIMENSION OF TEACHING
	1.29


The only parameter that it is over-estimated is Thesis.
The following table presents the means and standard deviations in the six factors:

	Integration of theory and practice – practice experience/analysis  and cooperation.
	3.98
	0.89

	Educational/psychological/teaching/sociology/educational research knowledge.
	3.68
	0.99

	Subject knowledge, didactical knowledge and teaching profession.
	3.80
	0.98

	Personal development, reflection, school experience and ethicaldimensions.
	3.54
	1.04

	Foreign languages/student s with learning problems
	3.00
	1.28

	Thesis
	4.35
	1.41


D. Assessment deviations according to country.

The tables and graphs below to show the differences of appreciation and expectation regarding training in the different countries studied. These results may not truly represent the overview of students’ opinions per country for the reasons given above. 
However, they highlight the diversity of appreciations and give large national trends.

The following table presents the means in the six factors of subjects from the different countries:

	Factor
	Country
	Mean

	Integration of theory and practice – practice experience/analysis  and cooperation
	France
	4,4098

	
	Austria
	4,1398

	
	Denmark
	3,6905

	
	Cyprus
	4,1399

	
	Hungary
	3,7124

	
	Italy
	3,8686

	
	Lithuania
	4,2329

	
	Poland
	3,8938

	
	Total
	4,0354

	Educational/psychological/teaching/sociology/

educational research knowledge.
	France
	3,2328

	
	Austria
	3,6170

	
	Denmark
	4,4000

	
	Cyprus
	3,8958

	
	Hungary
	4,0289

	
	Italy
	3,8560

	
	Lithuania
	4,0739

	
	Poland
	3,6026

	
	Total
	3,7509

	Subject knowledge, didactical knowledge and teaching profession.
	France
	4,0361

	
	Austria
	3,5617

	
	Denmark
	3,9333

	
	Cyprus
	3,7542

	
	Hungary
	3,9868

	
	Italy
	3,5360

	
	Lithuania
	4,1478

	
	Poland
	3,8538

	
	Total
	3,8765

	Personal development, reflection, school experience and ethical dimensions.
	France
	3,8279

	
	Austria
	4,0638

	
	Denmark
	3,2083

	
	Cyprus
	3,7135

	
	Hungary
	3,4441

	
	Italy
	3,2400

	
	Lithuania
	3,9511

	
	Poland
	3,1346

	
	Total
	3,5943

	Foreign languages/student s with learning problems
	France
	2,9180

	
	Austria
	3,5000

	
	Denmark
	2,3333

	
	Cyprus
	2,5938

	
	Hungary
	2,4342

	
	Italy
	3,3600

	
	Lithuania
	4,1957

	
	Poland
	3,3205

	
	Total
	3,1059

	Thesis
	France
	4,9016

	
	Austria
	4,2979

	
	Denmark
	4,5000

	
	Cyprus
	2,7708

	
	Hungary
	4,6447

	
	Italy
	4,0000

	
	Lithuania
	4,6957

	
	Poland
	4,6538

	
	Total
	4,3747


Tu sum up, there are below the following significant differences between countries:

	Factor
	Countries that give great importance
	Countries that do not think that this factor is important

	Integration of theory and practice – practice experience/analysis  and cooperation
	France

Lithuania
	Denmark

Hungary

Italy

	Educational/psychological/teaching/sociology/educational research knowledge.
	Denmark

Lithuania

Hungary
	France

Poland

Austria

	Subject knowledge, didactical knowledge and teaching profession.
	Lithuania

France
	Austria

Italy

	Personal development, reflection, school experience and ethical dimensions.
	Austria

Lithuania
	Poland

Denmark

Italy

	Foreign languages/student s with learning problems
	Lithuania

Austria
	France

Denmark

Hungary

	Thesis
	France

Lithuania
	Cyprus

Italy


Compaison of the current training and the wishs of the students per country : 
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In a schematic way, we can see the contrast between countries. They fall on the one hand around a vertical axis between those expressing particular wishes (Hungary, Italy, Cyprus, lithunian), and others who note the importance of certain features in current training (Poland, Austria, France). 

And also according to a horizontal axis separating practice from theory and from subject knowledge.

So we can say :

· The Polish and Lithuanian students emphasize the very important weight of disciplinary knowledge and of the written assessment (dissertation/thesis) in current training.

· Austrians and French note the importance of practical experience in an institution (practical school experience) and analysis of practice. 

· The Hungarian, Italian and Cyprian students want more analysis of practices and a better coupling of theory and practice. And more opportunities for integrating didactic and subject knowledge.

· Finally, the Cypriots want more practical school experience and opportunities to collaborate and cooperate with peers and school teachers. 

To sum up

Ultimately this analysis shows that the views of students on current training and training as they would like it to be, support the same principles we have used for the construction of the EMETT curriculum:

· Give enough importance (although reasoned)  in subjects.

· Give more importance to fieldwork practice carried out by trainee-students.

· Think the teaching job as a reflective practice, 

· Design devices aiming to articulate theory and practice (and refusing to return to learning from the field (or type compagnonage) without reflection and theoretical contributions,

· Develop systems for exchanging among professionals (rules of action negotiated after practical experience),

· Room for thought via practice analysis and the contributions of social sciences and humanities (rules for action to be objectified based on research and theoretical knowledge),

· The diversity of judgements and expectations of countries should be reflected in the EMETT curriculum by the flexibility of core areas to take them into account.

IV. Becoming a teacher  

Analysis shows that the construction of professional knowledge for teaching, pedagogy, didactics, and reflective practice is not obvious.

Not surprisingly, it is the aspects aiming to help students with difficulties that seem most difficult to acquire: individualization of teaching, student motivation, specific needs of pupils.

Then, the necessary interpersonal skills to exercise the profession: relationship with parents, with partners outside the institutions.

 
Thirdly, the areas related to classroom management: classroom management, rapport with pupils.

Finally, among the areas that pose the least problem, are the understanding and mastery of the subject taught and the theoretical foundations of curriculum.

Assessment (on average) of the importance of this feature for becoming a teacher
	---
	Valeur moyenne
	Ecart type

	team work
	4,67
	1,24

	pupils rapport
	5,23
	1,12

	parents rapport
	4,71
	1,23

	external cooperation
	4,26
	1,24

	evaluation own practice
	4,98
	1,18

	live-long self-development
	5,11
	1,11

	motivating pupils
	5,32
	1,07

	communication kills
	5,32
	1,03

	establishing safe environnement
	5,18
	1,11

	class management
	5,22
	1,05

	planning lesson
	5,10
	1,09

	adjusting lesson/context
	5,11
	1,08

	lesson achievment
	5,03
	1,02

	timing lesson
	4,80
	1,09

	evaluation pupils progress
	5,07
	1,02

	individualising teaching
	4,98
	1,16

	meeting pupils needs
	4,82
	1,07

	understanding fonudations subject  
	5,00
	1,10

	understanding curricula
	4,61
	1,15

	subject mastery-import
	5,31
	1,01

	adapting teaching material
	4,98
	1,05

	using ICT
	4,77
	1,20

	Ensemble
	4,98
	


The parameters are established on a grade from 1(1) to 6 (6). 

The main important areas primarily concern the motivation and relationships with pupils, classroom management. It is the knowledge that enable teachers to teach i.e. to create a peaceful environment conducive to the exchange and transmission of knowledge. 

Then we find the mastery of the subject taught which is known to be always a source of anxiety among teachers.

Then we find the management of lesson progression. It is therefore no surprise that knowledge and skills most immediately useful in the classroom are considered most useful. 
Those who have the lowest average (considered as least important) concern the understanding of the theoretical foundations of the subject, and in general this is not central, to build markers in the classroom or in the establishment during the learning phase: teamwork (while cooperation hugely wanted!), the relationship with parents, ICT.

· Assessment (on average) of degree of difficulty in acquiring professional skills

	---
	Mean
	Standard deviation

	understanding fonudations subject
	3,27
	1,47

	understanding curricula
	3,30
	1,40

	subject mastery
	3,37
	1,56

	using ICT
	3,37
	1,51

	planning lesson
	3,45
	1,49

	adapting teaching material
	3,54
	1,39

	evaluation own practice
	3,59
	1,42

	communication kills
	3,65
	1,47

	timing lesson
	3,67
	1,33

	lesson achievment
	3,72
	1,31

	live-long self-development
	3,78
	1,45

	establishing safe environnement
	3,79
	1,47

	team work
	3,81
	1,37

	evaluation pupils progress
	3,88
	1,34

	adjusting lesson/context
	3,89
	1,38

	pupils rapport
	3,93
	1,45

	meeting pupils needs
	4,01
	1,22

	class management
	4,07
	1,34

	motivating pupils
	4,08
	1,42

	external cooperation
	4,15
	1,44

	parents rapport
	4,32
	1,43

	individualising teaching
	4,49
	1,38

	Ensemble
	3,78
	


The parameters are established on a grade from 1(1) to 6 (6). 

The areas that are considered difficult are those we have already identified above.

These results help to show that, for future teachers, teaching is primarily a human profession, with dilemmas, choosing values, challenges and uncertainties. Hence the need to be reassured is strong. This has certainly contributed to the fact that the teaching discipline is both noted as being among the most important and among the most expected, but also among the least difficult to acquire.

Part II : TRAINERS’ DATA ANALYSIS

I. Assessment of trainees data set

Some observations lead to rather systematic answers (only sixes and no choices, and/or because the responses were incoherent - typographical error or other - cf age graph below 12/99). It is necessary to decide whether it is pertinent to keep or to exclude these observations from the analysis. Sphinx can help identify which questionnaires appear to be problematic. In the end, fifteen questionnaires were removed because they contained too little  or unreliable information(always the same answer, for example).

* The global filling rate is 95.9% [min 20%]. So it is very satisfactory.

· Concentration of closed questions. 

For the 6 closed unique variables, the concentration factor  is 21.

The answers to closed questions are rather concentrated. The respondents give rather homogeneous answers to the closed questions.

Insufficiently filled questions

Three questions have a low rate of completion (< 50%) :

previousyears (20.1%)

currentyear (20.1%)

otherjobnbofyears (38.9%)

* Variation of numeric questions.

For the 4 numeric variables, the average variation coefficient
 is 48%.

The answers to numeric questions vary very little.

* Quality
 of answers to scaled questions

For 87 closed scale variables, the average individual richesse is 77%. 
Many individuals use the full range of possible answers.

* Quality to closed multiple questions

For multiple closed questions the filling rate
 is 15% of possible responses. The filling rate is quite low, probably due to too many possible answers.

II. Presentation of the population

total size is 233 two hundred and thirty three trainers who answered the questionnaire on-line

this is not a lot considering the survey was conducted in 8 countries

Reform (universitization) of teacher training and difficulties in many European countries (Italy and France)  (for example strike in France can explain this low result. 

	country/gender


	female
	male

	French
	56,3% ( 9)
	37,5% ( 6)

	Austrian
	47,1% ( 16)
	47,1% ( 16)

	Danish
	100% ( 2)
	0,0% ( 0)

	Cyprus
	30,8% ( 4)
	69,2% ( 9)

	Hungarian
	69,8% ( 30)
	23,3% ( 10)

	Italian
	67,4% ( 31)
	32,6% ( 15)

	Lietuva
	84,8% ( 28)
	6,1% ( 2)

	Polish
	87,2% ( 34)
	12,8% ( 5)

	TOTAL
	70,9% (154)
	29,1% ( 63)


71% of the respondents are women and  29% are men.

Gender distribution shows significative differences between countries. Male trainers are more numerous in Cyprus. 69% of respondents are men.

	country/

subject discipline
	Arts
	Business
	Physic

Chemistery
	Maths and computer sciences
	earth 

sciences
	History/

Géography
	Phylosophy

law
	Literature/ Language
	sport 

sciences
	Others 

	French
	0,0% 

(0)
	6,3% 

(1)
	0,0% 

( 0)
	18,8% 

( 3)
	6,3% 

( 1)
	0,0% 

( 0)
	0,0% 

( 0)
	25,0% 

( 4)
	12,5% 

( 2)
	37,5% 

(6)

	Austrian
	17,6% (6)
	2,9% 

(1)
	5,9% 

(2)
	32,4% 

( 11)
	0,0% 

( 0)
	11,8% 

( 4)
	14,7% 

( 5)
	35,3% 

( 12)
	17,6% 

( 6)
	50,0% 

(17)

	Danish
	0,0% 

(0)
	0,0% 

(0)
	0,0% 

( 0)
	0,0% 

( 0)
	0,0% 

( 0)
	0,0% 

( 0)
	0,0% 

( 0)
	100% 

( 2)
	0,0% ( 0)
	50,0% 

(1)

	Cyprus
	7,7% 

(1)
	0,0% 

( 0)
	7,7% 

( 1)
	23,1% 

( 3)
	7,7% 

( 1)
	0,0% 

( 0)
	7,7% 

( 1)
	23,1% 

( 3)
	0,0% ( 0)
	38,5% 

(5)

	Hungarian
	2,3% 

(1)
	2,3% 

( 1)
	2,3% 

( 1)
	2,3% 

( 1)
	0,0% 

( 0)
	9,3% 

( 4)
	0,0% 

( 0)
	18,6% 

( 8)
	0,0% ( 0)
	74,4% 

(32)

	Italian
	13,0% 

(6)
	8,7% 

( 4)
	8,7% 

( 4)
	23,9% 

( 11)
	6,5% 

( 3)
	13,0% 

( 6)
	8,7% 

( 4)
	39,1% 

( 18)
	0,0% ( 0)
	23,9% 

(11)

	Lietuva
	0,0% 

(0)
	6,1% 

( 2)
	9,1% 

( 3)
	9,1% 

( 3)
	6,1% 

( 2)
	0,0% 

( 0)
	6,1% 

( 2)
	90,9% 

( 30)
	0,0% ( 0)
	15,2% 

(5)

	Polish
	0,0% 

(0)
	0,0% 

( 0)
	2,6% 

( 1)
	5,1% 

( 2)
	2,6% 

( 1)
	7,7% 

( 3)
	0,0% 

( 0)
	87,2% 

( 34)
	0,0% ( 0)
	2,6% 

(1)

	TOTAL
	7,3% 

(14)
	3,9% 

( 9)
	5,2% 

( 12)
	15,5% 

( 34)
	3,4% 

( 8)
	8,2% 

( 17)
	5,2% 

( 12)
	49,4% (111)
	3,9% ( 8)
	34,3% 

(78)


As for trainees, the distribution by subject shows that literature and language trainers are over-represented : 50 % (fifty)

This observation is the same in all the countries in which the survey was conducted but with differencies for example 87% of the polish respondants are literature or language trainers.

In second position we have scientific subjects. ( at all 13% thirteen)

The remaining 30% cover  very diverse subjects.specialy human sciences.

Corpus limits
The surveyed population is therefore not representative either of the population of European teacher trainers nor of teacher trainers in each country. 
The results are therefore only indicative and allow only to support stronger results obtained from trainees. 
They allow only a simple and descriptive analysis. Comparisons by country or discipline aren’t of much interest. 

III. Trainers view

A. The ten most important parameters of current teacher training program
	---
	mean
	Standard deviation

	1. Practical school experience
	5,36
	0,99

	2. Opportunities to join theory and practice
	5,31
	0,86

	3. Opportunities integrating didactic and subject
	5,21
	0,91

	4. In-depth subject knowledge
	5,20
	0,94

	5. Social and personal skills development
	5,14
	0,97

	6. Opportunities for applying theory /methodology in classroom
	5,14
	1,07

	7. Tutorials with trainers and supervisors
	5,13
	0,97

	8. In-depth subject didactic knowledge 
	5,12
	0,97

	9. Teaching practice analysis 
	5,09
	0,96

	10. In-depth knowledge of educational sciences
	5,04
	1,01


The 10 most important items can be grouped into three categories: 
those related to practice and the possibility of linking theory and practice in a reflective analysis (items 1, 2, 7 and 9) 
those relating to the subject taught and didactics (items 3, 4 and 8) 
and finally those related to classroom management (items 5, 6 and 10) 

B. The least important parameters of the current teacher training program

The five least important items are not necessarily irrelevant (the average is still high, more than 4) 

	---
	mean
	Standard deviation

	Updated information about the teaching profession
	4,61
	1,00

	Training in autonomous foreign language 
	4,61
	1,16

	Project work 
	4,59
	1,06

	In-depth knowledge of sociology
	4,30
	1,17

	Dissertation/thesis/
	4,28
	1,09



There are items that appear far from ordinary educational practice such as information on the teaching profession or self-training to learn a foreign language ... 

As we had show the reflexion and the possibilities of linking theory and practice in a reflective analysis is important for the trainersbut this reflexion is not thought in the form of a work written such as for example the drafting of a report or a thesis.

III.  Comparaison between the trainers and the trainees’ view.

What are the  most significant differences (difference in rank sup or equal to 10) between trainers and trainees views?


The first figure corresponds to the rank of trainers and the second to that of trainees. 


Strongest differences :

	
	Trainees
	Trainers

	Thesis
	27
	2

	Social and personnal skills
	5
	20

	Teaching and learning theories
	22
	6

	opportunities to observe pupils that have learning difficulties
	14
	26

	Project work
	25
	15

	Length of training
	15
	5



It is the thesis which is perceived most differently by trainers and trainees. 
For trainees, in the current training, it is of very high importance for trainers, its importance is very low.

The development of personal and social skills is important for trainers and unimportant for trainees. 

Finally, we note that the length of training is unimportant for trainers but more important for trainees. We know that the impression to have not enough time to learn is recurring for the trainees..

Similarities (inferior or equal to 5) : What is important for both opinions 

	
	Trainers
	trainees

	Practical school experience
	1
	3

	In-depth subject knowledge
	4
	1

	Tutorials with trainers and supervisor
	7
	9

	n-depht subject didactic knowledge
	8
	8

	Teaching practice analysis
	9
	4



Once again the similarities correspond to a balance between classroom practice and practice analysis. 
They both declare a balanced need of a solid scientific knowledge and detailed school practice and the integration of the theory and practice. 


What is not really considered unimportant in both assessments (10 last rankings, the number in brackets indicates the difference in rank between the assessment of trainers and that of Trainees)
Repeated observations of other trainees (1) 

In-depth knowledge of psychology (4)

Opportunities to do classroom research (2)
Information about the teaching profession (1)
Educational research methodology and results (1)
Updated information about the teaching profession (0)

Training in an autonomous foreign language (3)

In-depth knowledge of sociology (1)

Considered unimportant: research methodologies, knowledge of social science and practical observation of other teachers.


Perception of current training (for trainers) and ideal training (for trainees)

What differences can we notice between trainers’ perception of training and what trainees think it should be like?

The most important items are :

Practical school experience (first in both cases)

Opportinities to join theory and pratice (2/4)

In-depth subject knowledge (4/2)

In trainees’ wishes and trainers’ perception we find they want to articulate practical experience and theoretical knowledge, which can be used directly in practice.

What is unimportant in both cases (10 last rankings) 
	
	Trainers
	Trainees

	Reflecting on ethical dimension of teaching
	1§
	21

	Repeated observations of other trainees
	17
	17

	In-depth knowledge of psychology
	18
	18

	Opportunities to do classroom research
	19
	16

	Educational research methodology and results
	21
	26

	Teaching and learning theories
	22
	20

	Training in autonomous foreign language
	24
	22

	Project work
	25
	25

	In-depth knowledge of sociology
	26
	24

	Dissertation/thesis
	27
	27


What is notable is that the 10 items considered least important by trainers and trainees are virtually the same.  Once again it is what can be used here and now that is privileged.
What is somehow secondary to learning the art of teaching as you can see on the slide 

In fact, the 5 (five) most important items and the 10 (ten) least important ones are common to both trainees and trainers.

So we can notice a great proximity between training as it is seen/perceived by trainers and training as it is expected by trainees.

Moreover the mean deviation from classification is 4,1 whereas for current/effective training, it reaches 5,8.

In both cases trainees and trainers :

· want to articulate a disciplinary logic and a logic of action and reflection on action. They wish to analyze their professional practice

· the expectations about reflexion on practice is more based on tutorials with trainers than built on written work (thesis, dissertation)

·  in both case they don’t rate thesis or dissertations as being important 

·  they have expectations for the development of research in education and  educational sciences, even if the demand is much less strong

·  Disciplinary knowledge is considered more necessary by the trainees 

than by the trainers.


Part III.  European Teacher Training (L. Chodzkiene)
The 3rd part of the survey focused on the European Expectations about Teacher Training. It has to be mentioned that the very idea of the EMETT project  targeted at the European dimension with the aim of transforming the current Teacher Training curricula existing at most partner universities   and designing  a new one which would implement the priorities raised by the Bologna declaration and its  subsequent documents on EU Higher Education Area. 

The participants of the survey fell into two groups: Student Teachers and Trainers representing eight universities involved in the EMETT project. The sample of the Student Teachers comprised 597 respondents and the sample of Trainers consisted of 229 respondents. There were quite few Danish respondents participating the survey, therefore, their answers cannot be considered as valid.

The analysis of  Teachers’ and Trainees’ European expectations were carried  via four foci and the formulated fifteen questions aimed at revealing the respondents’ (both Trainers’ and Trainees’) points of view on the following aspects:

· review of EU documents on education and comparative analysis of the existing educational systems;

·  mastering multilinguistic competence;

· developing intercultural competence; 

· geographic mobility. 

Comparative analysis of the existing education systems;  The influence of EU and national documents on them

First, the survey conductors,  wanted to get a general picture of how important it was to our respondents to get aware of  the legal basis of EU education policy, existing Education systems, prevailing teaching methods and strategies across European countries, also it was needful to learn the students’ opinion whether it was necessary to provide them with the information on the teaching profession, school practices, the importance of development research competence across eight European countries.

Figure 1 given below presents quantitative data when the level of agreement with the statement that each master student should get acquainted with the EU documents on education is assessed by conditional units where 0 means “no opinion” , 1 means “strongly disagree”, 2 – “disagree” both of them carry the low level of agreement, 3 stands for “rather disagree” and 4 – “rather agree” and represent the average level of agreement while 5 means “agree” and 6 – “strongly agree” and signal the high level of agreement. 

The data  (in Figure 1) shows that 74%  of the Trainers and 66,4% of the Students took a positive attitude towards the idea of acquiring the knowledge of EU documents on education:
Figure 1. Knowledge of EU documents on Education 
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Figures 2 and 3 (below) present the correlation between both the Trainers’ (2) and Student Teachers’(3) opinion with the idea to introduce a comparative module on EU Educational systems and methodologies across Europe. The horizontal axis introduces the participants of the survey; they come from eight European Universities representing France, Austria, Denmark, Cyprus, Hungary, Italy, Lithuania and Poland. The vertical axis indicates the percentage of  the survey participants who expressed their agreement by conditional colours in the bar charts  where blue means “no opinion” , green means “strongly disagree”, grey – “disagree” the latter two carry the low level of agreement, purple stands for “rather disagree” and  yellow – “rather agree” and the two represent the average level of agreement while red means “agree” and turquoise stands for – “strongly agree” and signal the high level of agreement. The respondents’ replies were distributed in of the bar charts show that 60 % of the Polish Teacher Trainers and just 10% of the Polish Student Teachers have no opinion on the raised issue. 20% of both the Austrian and Italian Teachers Trainers do not know either it is necessary to deal with such an issue. 30% of the French Student Teachers  and 20% of the Austrian and Lithuanian Student Teachers  respectively also had no opinion on the latter issue. Strong opposition to the introduction of the above mentioned module was expressed by the Polish Teacher Trainers (66,67%) and French Student Teachers (36,36%). 50 % of  the Hungarian Teacher Trainers disagreed with this idea, their disagreement was supported by 28,21% of French Student Teachers.     

Having analysed the positive attitudes it became evident that high level of agreement was expressed by the rest part of Hungarian Teacher Trainers (26,5%) and 20,41% of Italian Teacher Trainers. High level of support to this idea was expressed by Hungarian Student Teachers (24,47%).

Figure 2. EU Educational systems and methodologies (Trainers)
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Figure 3.  EU Educational systems and methodologies (Students)
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Figures 4 and 5 depict the distribution of the Teachers’ and Students’ replies on the necessity to get acquainted with the information on the teaching profession and school practices in other European countries. The bar graphs given below show that 50% of Austrian Teacher Trainers and the same percentage  of Lithuanian Teacher Trainers had no opinion on this issue. The Austrian Teacher Trainers were the only ones who strongly disagreed (100%) with the idea about introducing a module on teacher’s profession and school practice. The Austrian’s negative point of view was supported by disagreement expressed by the Hungarian (28,57%) and Italian (14,29%) Teacher Trainers. With reference to the Student respondents’ replies it should be said that low level of agreement was expressed by the Hungarian (62,50%), Polish (54,16%) and French (29,17%) respondents. 

As it can be seen from the bar charts (Fig.4&5) high level of agreement was expressed by the Italian  (56,83%), Lithuanian (32,36%), Hungarian (30,93%) and Polish (26,58%) Teachers Trainers -respondents. The Student respondents’ replies appeared to be different from those of their teachers: Polish and Hungarian students were more enthusiastic (36,25% and 38,09% respectively) about an opportunity to learn about teacher profession and teaching practice, while Italians (20,76%), Lithuanians (22,05%) showed less concern about the issue. French Student teachers’ replies need special mention: 22,99% of the student respondents showed high level of agreement with the issue discussed.
Figure 4. EU Teaching profession/practice (Trainers)
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Figure 5. EU Teaching profession/practice (Students)
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The Emett project designers also wanted to learn how important the development of research competence is expected to be for a future European teacher. As Figure 6 given below shows,  the majority of the Teacher respondents (84%) and nearly ¾ of the student respondents’ replies affirm  the that the development of research competence is necessary. 
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Figure 6. Development of research competence across EU
Mastering Multilingualism

The second key aspect of the Emett study programme is good knowledge of European languages. 

European Teacher Training cannot be imagined without mastering foreign language competences.

English becomes a vehicular language of the study programme; a good knowledge of English will be one of the first selection criteria, i.e. good level in the language of the Training is the 1st step in the admission procedure.  

Students on mobility are expected to master their competence in L3; i.e. the language of the host  country where they complete part of  their studies (either in the 2nd or 3rd terms). The competence in L3 will be reinforced during the mobility and remain a key element in understanding educational culture of the hosting country.

One of the ideas prevailing in teaching a foreign language is that physically being in the country where the target language is spoken is the fastest and most effective way to learn a foreign language. Bearing in mind this opinion the programme designers aimed at finding out the teachers’ and students’ points of view on the necessity of the so-called cultural immersion. The survey data shows (Figures 7&8 ) that half of the French and Italian Teacher respondents tried to escape answering the question or had no opinion on it;   41,67% of the French students followed their teachers’ example and had no answer to the question concerning mastering foreign languages abroad. Strong disagreement with the opinion to learn a foreign language abroad was expressed by 66,67% of Greek teachers and 38,89% of Greek students. 66,67% of the Hungarian teachers disagreed with this issue while the number of Hungarian students who shared their teachers’ negative point of view towards learning foreign languages was four times smaller (16,67%). It is worth pointing out that Lithuanian and Polish Teacher Trainers presented just positive answers: from their point of view it is necessary to feel the language within the culture of the country whose language the students learn. High level of agreement with this idea was also expressed by: 

the Italian Teachers (40,73%) and just 11,31% of the students;     

the Austrian Teachers (33,52%) and 17,74% of the students;

the  Hungarian Teachers (34,15%) and 45,79% of the students.

Figure 7. Developing Foreign language competences abroad (Trainers)
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Figure 8. Developing Foreign language competences abroad (Students)
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Developing Intercultural Competence

The newly designed Master’s curriculum is a trans-European educational environment where teachers and students (the “students” being themselves  future teachers and trainers) interact in new cultural and linguistic contexts, fundamentally different from those they come from. The innovativeness of the MA curriculum was the idea to introduce Intercultural Studies as a separate part of the curriculum. Its courses would embrace a certain number of modules, due to them the teachers will be able to develop their students’ Intercultural competence which means:

-    awareness of existing differences/similarities between the target culture and one’s own;

-    awareness of the culture of the host country;

-    mastering tolerance towards differences in culture;

-    ability to explain one’s own cultural perspective.

Are the teachers and students willing to accept this challenge: to understand, learn from and share with citizens from other cultures? 

The survey data shows the respondents’ division into two opposite campuses: the members of the first  group are greatly for mastering the competence while the others say strict “no”. First of all, 33,33% of the French teachers and the same percentage of the Italian teachers as well as 40% of the French students seem to be undecided. Greek teachers appear to be surprisingly unanimous (100%)  in their strongly negative answer in contrast to just  16,67% of the Greek students who also expressed their strong disagreement. 33,33% of the Hungarian teachers did not agree with the integration of the Intercultural Studies into the curriculum. Low level (50%) and average level (38,89%) of agreement of the Austrian students also needs to be pointed out. 

High level of agreement was expressed by the Italian (45,62%), Hungarian (36,35%), the rest part of Austrian (20,22%), Polish (19,35%) and Lithuanian (17,74%) Teachers trainers. Among the students the most positive appeared to be Hungarian (28,57%), Polish (17,86%) and Italian (12,24%) Student Teachers.     
Figure 9. Mastering Intercultural competence (Trainers)
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Figure 10. Mastering Intercultural competence (Students)
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Although some respondents‘ replies indicated their attitudes towards the development of Intercultural competence to be strongly negative, a thorough analysis of each component of the target competence presents contradictory positive points of view. The figure below (11) illustrates the case when both groups of the respondents show high level of agreement with the necessity to develop learners‘ understanding differences between targer country and their own: 73,7% of the Teacher trainers and 61% of the Student teachers. The latter two numbers also mark the fact that Teacher Trainers appear to be more advanced in their thinking than the Students.    

Figure 11. Understanding differences between target country and your own 
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Geographical mobility
As it has already been mentioned in the Introduction, the distinctive characteristics of the Emett curriculum happens to be geographical mobility as a means to achieve previously pointed out objectives and the best way for the students to realize common European ways of educating. Emett aims at providing both Candidate teachers and in-service teachers with an opportunity to study in different countries, conduct their school practice in schools abroad and thus, get the feeling in how different (or common) European schools are.

The results of the respondents’ answers are shown in Figure 12. High level of agreement with the necessity to introduce geographical mobility in Initial Teacher Training was expressed by 37% of the Teacher Trainers and 32,8% of the Teacher Students.

Figure 12. Geographical mobility in ITT 
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If we refer to Figure 13 (below) which shows the survey respondents‘ answers to the question whether geographical mobility is necessary in In-service Teacher Training  we will see that high level of agreement with this issue was expressed by 46,9% of the Teacher Trainers and 34,8% of the Teacher Students.

Figure 13. Geographical mobility in In-service Teacher Training
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Conclusion

The newly desinged EMETT curriculum meets the priorities raised in the Bologna declaration and its subsequent documents. The curriculum is based on the development of the competences necessary for a contemporary European teacher, however, having carried out statistical analysis of the survey it became evident that the respondents‘ opinion on the European internationalisation issues to be integrated into the curriculum diverged, thus, new challenges will have to be dealt with in the stage of curriculum implementation. 

GENERAL CONCLUSION

Our survey allows us to have an overview of how students deal with the changes in the profession and training in Europe and to take bearings on an international comparative approach on expectations relative to these courses and what could be a European teacher training master’s.

The overall results emerging from the analysis are as follows :

· theoretical disciplinary knowledge is said to be necessary to the extent that it can be a resource for the action and be translated into procedural knowledge (need to be reassured by the control theory and practice of discipline),

· That is why the training curriculum must articulate a disciplinary logic and a logic of action and reflection on action (devices for in situ practice): the organization of professional knowledge is defined in terms of their praxeological potential,

· High expectations to benefit from practical experience as an opportunity for action and reflection, as a means to develop a reflective analysis, to construct the mastery of field reports, 

· Cooperation / collaboration with senior teachers in schools,

· Knowledge of pedagogy and didactics,

· A reflective attitude and critical distanciation from the discipline, the practice,

· Validation expectations leaving an important place to writing (in different forms, dissertation, portfolio, ..)

· Even if the demand is much less strong, consideration of disciplinary research, the development of research in education, educational sciences.









�	 The coefficient of variation is the ratio between the standard deviation and the average


�	 Individual quality shows the average percentage of available levels used on average by respondents


�	 The filling rate of closed multiple questions indicates the percentage of available modalities used on average by respondents
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