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PLACE OF OBSERVATION INTO EMETT CURRICULUM

Notes on the analysis of teaching situation observation grids.

The objective of the observation grid is to describe and to qualify teaching situations. The aim is to be able to identify, understand and assess the solutions teachers find to specific situations according to fixed objectives. The aim is also to identify the difficulties teachers come across in training, what they achieve, and what they don’t, in order to suggest adjustments. The observation grid, the observation and the analysis of the observations need to be thought as training tools. The observation grid can be actually used as a training tool in the EMETT Master.

The analysis should also help to structure and improve the content of the EMETT curriculum. After reading the completed grids, we have structured our reflection around three points. The first point deals with the results given by the current observation grid for the construction of the EMETT curriculum. The second point concerns the reminder of the main principles which are at the basis of the observation of situations in teacher training. The last, is a critical view of the grid relative to these principles. 

I. Analysis of observations in Vilnius

The data collected are very brief and difficult to synthesise. The analysis is therefore extremely reduced. For example, it is difficult to tell why such and such a note was given.

From the 6 observation grids received, we can note that: 

· the deviation between marks are still important: 1 to 4 (lack of criteria for assessing the situations observed).

· Comments are few 

· there is no or little reference to specific situations: creation of didactic contract, use of materials, interactions, classroom management ... difficult episodes in understanding instructions, remediation (responses) of the teacher

Observations are often too general, not rather definite vocabularies to define and understand allocated notes (see below).

Key episodes/events – Further notes (Was it a good lesson? Why?)

“- Backtalk with students revealed they liked such lessons with group work.

Trainees not fully satisfied with lesson – said she was too nervous. 

Lesson was observed by EMETT partners, but also headmistress and other teachers.

- The training session was learner-centered. The learners were motivated and 100% involved. They were allowed to work at their own pace most of the time. The materials used seemed relevant.

- The trainee teachers (MA) students were satisfied with the lesson; they emphasized the usefulness of these sessions as they can immediately apply the theory and teaching ideas in their own work at schools. 

- Yes, it was. It was dynamic, well organized, and it had a good atmosphere. On the other hand I had the fealling, pupils had solid knowledge of reported speech already at the beginning of the lesson.

- Good lesson, but the objectives were not appropriate for students’ needs.

Lesson was observed by EMETT partners, but also headmistress and other teachers.

- The lesson was student-centred, task-based.

The grammatical issue  - reported speech – was mastered.

It is evident that  students are used to group work and like it.”
II. Principles of the observation of teacher training situations.

Before studying the grid, we need to state some principles on which are based the observation of teaching practices. Observation is important in teacher training. It is a tool in the process of professionnalization of teachers. When observation is referred to (under different forms) then commented, formalised and instrumented in relation to training, it is the point of departure of the analysis of practice.

1. The complexity of teaching situations.

· Teaching situations are complex and not easily observable, hence the importance of an observation grid.

· Observation enables to describe the occupation and its professional practices, but also the difficulties and achievements. Thus it can become a tool in learning how to teach.

· The importance of external and plural view (trainers, experienced teachers, group of piers) to objectivize the observation. 

· Observation is efficient only in real teaching situations. (talks and intentions cannot be considered)

2. Articulation of seeing and doing

· The grid enables to link observation (seeing) and action (doing). It can be enrichened by practical traces: case studies, narrative accounts, videos, 

· If it is followed by a discussion with the actor(s) (which is desirable) it can enable a reflective analysis work, a decentration exercise.

3. Conceptualising function of observation

· Observation must enable to put practice into words

· Observation must be built with reference to concepts, theoretical models and research results (pedagogical, didactic, psychological, sociological and psychoanalytical).

· The aim is to describe and understand situations: it is necessary to have the tools to qualify what is observed.

4. Referential function of the analysis of observation.

· Observation as a means to describe teaching practices

· Observation as a means to reconstruct the framework of the lesson (what really happened versus what was intended, the teacher’s objectives)

· The possibility to promote and to put forward a common culture (professionality) or differences linked to national cultures or teaching contexts.

5. Observation and assessment of practices

· The observation must enable us to check whether the pedagogic and didactic objectives have been reached.

· To enable first an analysis of the situation and practice, then a formative assessment leading to a regulation, an adjustment of practices (another view on practices).

· Not an assessment point, but must lead to adjustment proposals and solutions to better the practice. The qualitative dimension of observation is important here to enable explanation and solution proposal.

· Not value judgements that could be detrimental to the situation observed. 

6. Observation and transformation of practices.

· Observation as a training tool for EMETT

a. Useful for the analysis of practice

i. a long-term training

ii. Regular trainee meetings within the training plan

b. Useful for building EMETT curriculum on observations.

· To build a chosen argued practice 

III. Critical reading of the grid

After reading the completed grids and as well as the assessment analysis and the commentaries obtained we can notice that:

- Prior to the observation.

The sections « lesson’s teaching objectives » and « lesson’s learning outcomes » should be filled in prior to the observation (by the teacher giving the lesson). Indeed the observers don’t have sufficient elements regarding the lesson to enable them to understand and assess what they are observing:

· Which didactic contract? What are the objectives? How are the task instructions formulated? 
 

· What is the expected progression?

· Is it a new lesson? If not, what other lessons have been given (with what objectives, what teaching aid,...?)

· Is it a new activity?

· Should it be assessed?

· …

· The observation grid

· The sections « lesson’s teaching objectives » and « lesson’s learning outcomes » can also be filled in during the observation phase. The aim would be to note the objectives that the observers allocate to the lesson observed in order to measure the gap between fixed objectives and the outcome of the lesson.

· It is necessary to formulate a more qualitative assessment. The sections « lesson organisation » and « activities/task » suggest a quantitative assessment. We can wonder according to which criteria it should be assessed. For example, what is the meaning of « lesson clarity » and how to assess it? How to define common assessment criteria?

· Consequently, the interpretation of the observation results is extremely difficult to deal with.

· How to read them? What meaning have they?

· It is necessary to develop a more qualitative observation of the situations observed:

· Based on specific examples: interaction descriptions (verbal and non verbal), comments of one or more pupils, criticism of the usage of teaching aid,

· With reference to theoretical knowledge (if possible).

· And/or to teaching skills.

· Lack of data on context characterisation.

· It should be possible to formulate solution proposals in the grid.

· This would enable to define and enrich some areas of the EMETT master curriculum, particularly Core Area 2.

· To offer leads to improve the observed practices.

Concluding for Vilnius observations, it was noted:
· “It is necessary to better contextualize the lesson observed. 

· In the didactic axis 

· Make a context section as part of the lesson 

· It is necessary to have elements given before observing the teaching contract, the instructions given, concerning the class (pupil level, school type, ...)

· For other topics (lesson organization, activities / task, teacher's questions, students' questions, teaching method) leave more space on the grid for comments.

· Insert  the teaching style section  further

· In the pedagogy axis section

· Add the pedagogical situations and interactions section

· Interaction  : add student/teacher

· We need to develop a more qualitative grid enabling a better exchange on teaching practices. Quantitative assessment can be kept but requires sufficient explanation.”
III. Analysis of Budapest teaching lesson and training discussion observations :
The observation grid has been adapted taking in account what have been noticed in Vilnius. The partners said they have had no more difficulties to fill it up.
Doing an analysis in common, the observers of the 8 different countries agreed on the following elements:

It was a Subject English lesson in a class 8 with pupils of 15 years old; the topic was a vocabulary lesson done with multimedia and visuals aids.

The given objectives were: “to enrich pupil’s vocabulary, understand more expressions and use them actively”

For that, the young trainee-teacher (12 weeks practising in a class) used multimedia materials to motivate the pupils. The tasks were varied (5), meaningful (5) and motivating (4).

The children activities were done through teacher’s questioning and with group works
She was giving positive feedbacks to the good answers she was waiting for.
We all noticed that there were not real, interdependent group works; there were no questions between students, a few interactions between them, and no individual time on task, and no individualization at all.
We all found that young teacher enthusiastic and very present in the class, natural, at ease, confident with those students; there were no conflicts and a good social climate and she managed the pupils easily and efficiently. But we all said that she was more teacher-centred than student-centred; hey were answering to her questions but rather passive. Teacher talking time was too much.
On the qualitative interpretations all the partners agreed; on the quantitative notes, there were still differences but less than in the previous observations (from 3 to 5) 
Then we all said: the lesson was good, BUT… too much teacher-centred, not enough pupils intellectual activities and above all, we were not able to know what where the learner’s outcomes during that lesson. What do they really learn? There was no monitoring of pupils progress. So she was good in the pedagogical situations, materials choice and management, good in her presence and attitude towards the class, but not on the learning pupils side.
We all agreed on that point during our common analysis. We noticed we had about the same criteria to analyse what we observed and evaluate it. 
About the trainer-trainee feedbacks exchanges and interview that followed, we all noticed there was a good communication and confidence between trainer and trainee. The trainee described first what she had done; she said she reached her objectives during that vocabulary lesson; she thought her pupils were active.

The trainer reinforced her very much, noting progresses, good management, helping her to understand what she had done or not enough done and gave her advices on  what to work about pupils learning for future lessons .
She had the accompanied attitude of a trainer but she seemed to refuse to make any evaluation even formative of the trainee.
We discuss then on the difference between moments of analysis and necessary moments of evaluating the trainees.

At the end of our 7 observations sessions, it seemed we built together a common, shared professional European culture on what is teaching. 
IV. The reasons for using observations sessions and analysis of practice in EMETT teachers training 
Links between the observation grid, the observations of classroom teaching and training done in each country and the building of the curriculum:

1. The observation grid built by Emett partners renforce us on:

· a common conception of teaching as an interactive teaching-learning process, of teaching as pedagogical and didactical double agenda for teachers. The partners build together the common criteria to do the classroom teaching observations, and then make together observations and agree on the interpretations of what they observe; That means that Emett partner build a common European culture of what teaching is liked, a specific cultural connivance on training teachers: we all agree on training a teacher as a reflective practitioner.
· a common conception too of a model of teachers training making tights links between theory and practise,
· The necessity of having observation tools for the students and the trainers to lead the work of reflection and analysis on these observed effective practices in the form of  “practice-theory-practice” sequences that take place after the class observation, on  the base of the observations of the initial practice of a trainee, a theoretical analysis can be made, that serves explaining and reorganizing the future plans of teaching actions;
· the conception of Emett curriculum in which theoretical modules come first and the practice that follows makes use of the concepts that have been learned in the Modules.
· For Emett, alternating theory sessions, practice and moments of observation and reflection on action, is a necessary principle of the construction, during the two years Master training, of a mature teaching practice by using the Observations tools and Analysis of Practices to contribute to the construction of teaching competences.
2. - The observations sessions: a necessary way of linking theory and practice in a training teachers curriculum :
· In 4 Core Aera Modules of Emett Master, the trainees acquire the knowledge, the resources involved in teaching: in subjects studies and didactics, in educational sciences, in multi linguistic, mastery, in intercultural Studies. The teacher's knowledge necessary to practice teaching is composed of various professional skills acquired during the Master training; these resources are of a different nature and have to be mobilized in action. For instance, we define “professional knowledge” as “a set of skills and information necessary for successful professional functioning”.  We define four types of knowledge and skills that constitute teaching knowledge: “subjects, didactics, educational sciences knowledge, multilinguistic and intercultural knowledge, acquired through Modules at the university, and professional training skills, the skills formed by veritable classroom experience”.

We have distinguished in the different Core area of the Master : 

· Knowledge to be taught. These are academic, scientific, disciplinary information, legitimate and connected to the contents of the subjects to be transmitted
· Knowledge for teaching. This is scientific, didactical, pedagogical information, in general more recent, elaborated by the  educational sciences , human sciences and didactics, issued from research or from formalized practice; their goal is to make intelligible (understandable) the teaching-learning process and act on the basis of  reframing a teaching-learning problem; 

· Knowledge about teaching. This is knowledge issued from formalized practice, procedures, rules and protocols concerning the “know-how”. It can be exchanged or transmitted since it is formalized by the teachers themselves or by the expert trainers. It is also called “pragmatic knowledge”, “knowledge forged in the course of action” as it is related to everyday work experience. 

· Knowledge of the practice. It is constituted of what is known by experience, of the knowledge of the teachers' actions, partly verbalized and partly implicit. It is born of action and strongly related to the context and its value lies in its “pertinence” to the action constructed by the teacher who practices it, as opposed to the theoretical knowledge whose value is based on the internal coherence of the subject. 
· All these resources are of a different nature and are to be mobilized in action. Those different acquired knowledges do not suffice, however, to explain their articulation, integration and mobilization in the action which is necessary for the construction of competences. 
· Emett partners stress the fact that professional knowledge is neither a juxtaposition of practical, technical and scientific knowledge nor their combination, but that all these types of knowledge are reinterpreted by the logic of observation, analysis and action, reconfigured, integrated via the teacher’s own experience and teaching practice.
That’s why they think that the moments of effective practice and the observation, the reflective analysis, of the own practice plays a crucial role in the reconfiguration of various professional parts of knowledge acquired through the modules. It is practice, and not a theoretical discussion that constitutes the starting point of the knowledge integration.  They believe that the skills that constitute this knowledge are transformed by action. They believe too that it is in practice that the competences are at work. It is the trainee’s ability to analyze what he has done and observed that enables him/her to construct and develop his/her professional competences by rethinking and understanding his/her own actions. 
Observations and Analysis of Practices based on a trainee’s own experience can contribute largely to build teaching competences, provided it is articulated at different moments during training centered on action such as: teaching a class, visiting a class, analysing their own teaching, reflecting on it, being counselled. 
That’s why Emett partners develop a Core Aera 2 on “ Reflective practice” with: “Practice and Practice Analysis, with Training competences for practice analysis”, based on teaching and observations of practices. Observations and Practices analysis help to understand the various learning-teaching processes involved and also the processes by which teaching competency is constructed.

3. The observations sessions of the trainees allow the trainers to see how the the students teach, integrate the theoretical conception of teaching, so to be able to modify and adapt the Modules and activities of the training if necessary, providing a more individualised Master. 
   The trainers help to carry out the observations and the Analysis of Practices satisfactorily thanks to conceptual tools, theoretical referents that become “knowledge-tools” allowing to describe, verbalize, read differently, formalize, see a given practice from a different point of view. The trainer have a role of “accompanying”, “supporting”, “observing”, and “helping” the trainee, and in the second time only a role of counselling rules of the profession, but “circonstancied “ rules adapted to situated teaching not general, generic decontextualised ones.
    4. That means that the material from the lessons observated with the Emett grid can constitute the data material of the further quality assurance practices in each partner country and of further research about “an European teacher” and “an European teachers trainer”.

V.The final version of the observation grid:

Emett Observation grid

Training curriculum and practices

in EU Initial Teacher Education contexts

The Rationale

WHY

· highlighting significant aspects of teaching/training processes; 

· interpreting/understanding/comparing specific educational contexts

· training in reflection on practice (decentred and critical analysis)

· testing and adjusting an observation tool for future use within the master’s courses

REFERENCES and  THEORIES

· Council of Europe indications on the cultural and professional profile of teachers and secondary teacher education curriculum 

· Curriculum Research and Evaluation Theories

· Educational and University National Systems Structures

· Research on educational and training practices 

HOW

- recording on paper: notes on meaningful fragments recorded/summarised in everyday language

- refraining from judgments in notes

- interpretation of meaning linked with context variables 

- selection of meaningful events

- use of observation grids

WHERE/WHEN

- during lessons/seminars in university/school contexts

- length: complete seminar/lesson or focus on a dysfunction or a success (one point to be sharpened and supported by specific examples from observation)

WHO IS OBSERVED

-  trainee-teachers, experienced teachers, trainers 

OBSERVERS

- university professors/lecturers, trainers  

OBSERVATION FOCUS

 -  ways and means to reach lesson objectives

-   significant actions/episodes/processes: 


- teacher’s/trainer’s/students’ actions

· teacher’s/trainer’s/students’ interactions, students’ participation  

- sequence of actions

- relevance of choices

- development of learners activities

- coherence between pedagogy and didactics

- mastery of class management and the didactic contract

- learning outcomes, achieving lesson’s aims 

Observation can be followed by an exchange with the teacher observed in order to help establish links between the elements identified and to understand their articulation and functioning. This may be the starting point of a reflective analysis (deferred or not) conducted by the practitioner with the assistance of observers with the use of conceptual analysis tools and / or knowledge of formalized experience.

	Emett  Observation Grid

Training and teaching practices in EU  Teacher Education contexts

	Date
	Time
	Place
	Observer

	Subject
	Topic

	Class
	Students no.
	Age
	Teacher

	Resources(tick/complete): PC/multimedia ___     Textbook   ___  Handouts  ____ 

Visual aids_____  Other______________________________________________  

	Suggestion –Boxes below might be filled with any of the following: 

Yes/No -  ticks -  degree scales 1-5 (5 = highest degree) – short notes

Necessary information to be collected prior to the observation:

Pedagogical intentions: aims, position of the lesson in the progression, teacher’s expectations, … Lesson’s teaching objectives: Lesson’s learning outcomes:


	Didactics axis

	Wording of lesson’s learning outcomes: 



	Tasks and activities

Instructions (of work, organization, task of activity achievement)

Choice of tasks

· Meaningful:

· Varied:

· Motivating:

· Types: ___________________________________________________________

Activities of the students (group work, individual work, work relauch, accompaniment,…)

Task achievement (guidance, control, auto-realization,… error processing, assessment type - diagnostic, normative, formative-)



	Language used:   



	Teacher’s questions – complexity, types: 



	Students’ questions, frequency/complexity:



	Teaching didactic methods/approaches: 

· Communicative, task based, affective based, meta-cognitive, problem solving, course dialog (questions/answers) guided research, …

· other: _________________________ 



	Pedagogy axis

	Teaching pedagogical situations choices:

- types of situations: frontal, questions, research-guided, problem-solving…
· types of tasks

· types of activities 

· types of groups
Class management: 

· students’ grouping levels/mixed abilities)

IV. group/collaborative work management:

V. class dynamics management/discipline:

VI. conflict management



	Management of teaching-learning processes:

-     feedback:

VII. monitoring of learning:

VIII. regulations

IX. individualisation/differentiation of learning:

X. sensitivity to pupils’ learning in class:

XI. difficulty management

XII. negotiations, adjustments, anticipations



	Interactions

	XIII. Teacher/student(s):

XIV. Student/class : 

XV. Student/student:  

XVI. Teacher talking time vs Student talking time ratio: 

XVII. Active involvement of students:



	Teaching style:

	Type of presence and authority :



	Key episodes/events – Further notes

	(Was it a good lesson? Why?)

Results: achieving lesson’s aim, link between pedagogy and didactics, pupils’ learning process and outcomes.
.



	Backtalk with teacher – trainer

	Attitude of the trainer 

Way of listening to the trainee, taking in charge the emotional status

Way of taking care of their preoccupations and objectives

Way of helping to identify the gaps between planning and implementation

Way of  making to understand the rules of the profession

Way of helping to understand the teaching practice

Way of helping to build remediations and new practices

Way of leading a common reflection where trainee and trainer can justify their proposals

Way of building and sharing together professional knowledge

Way of facilitating the professional identity of the trainee
Trainer having  a role of “accompanying”, “supporting”, “observing”, and “helping” the trainee.
 


�	 Simple definition :


	The "didactic contract", aims to link what teachers expect and what pupils expect in relation to a “precise knowledge” to be taught and learnt.


Detailed definition:


	The efficiency of a didactic relation requires that students have some understanding of the teacher’s intentions. In doing so, they share its educational purpose. The concept of a didactic contract appoints both the intelligence of the teacher's expectations that pupils must have and the intelligence of the pupils’ expectations that the teacher must have, for teaching and learning take place. The didactic contract is necessarily implied: for example, when a contract is installed everyone knows the expectations of the other without it being voiced. �The idea of a contract between the expectations of teacher and pupils, relative to the one that has the purpose to teach and that others have the purpose of learning, was proposed by Guy Brousseau researcher in didactics of mathematics. The use of this idea goes far beyond the boundaries of this discipline.
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